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PRAYER FOR PREPARATION TO STUDY

Lord, | know you are with me and love me.

Give me peace of mind as | prepare for this time of study.
Help me to focus on my books and notes,

keep me from all distractions so that | will make the best use
of this time that is available to me.

Give me insight that | might understand what | am studying,
and help me to remember it when the time comes.

Above all, | thank you for the ability to be able to study

and for the many gifts and talents you have given me.

Help me always to use them in such a way

that they honor you and do justice to myself.

Amen.

A Salesian Prayer
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“Be who God meant you to be and you will set the world on fire.”

— St. Catherine of Sienna

A SHARED WORLDVIEW

As teachers in Catholic schools, we share a unique worldview grounded in service and community.
Through our professional practice, guiding students with our hearts and minds, the broader community,
both present and future, also benefits. The learners we empower will eventually contribute to society
through their own endeavours, continuing a pattern of flourishing and love.

“Peace be with you!
For the sake of the Lord,
I will seek your good.”
(Psalms 122)

A SHARED COMMITMENT

Regardless of the specific role we have in education at any given time, we are all educational leaders.
Educating youth unites responsibility with service, a transformative element of our vocation. In fact,
teaching is a profession that fosters all others, motivating students to apply learning meaningfully as
life-long, engaged and contributing citizens.

Grounded in Gospel values, Catholic education nurtures an inclusive learning culture of high expectations
for all learners across all learning environments. Diversity is championed as a strength, so that students
with different backgrounds and experiences are collectively inspired to achieve to their unique potential
and promote the common good. Created in God's image, all learners matter.

Knowledge and learning humanize; they are
:L communal and social activities. Assessments
. should reflect this humanity.
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“Intimately linked in charity to one another and to their students and
endowed with an apostolic spirit, may teachers by their life as much as

by their instruction bear witness to Christ, the unique Teacher.”

— Pope Paul VI, Gravissimum Educationis, §8

INTRODUCTION

The sacred, transformational characteristic of Catholic education is infused in all aspects of teaching and
learning — every community member, context and strategy. Grounded in humility, our humanity and
distinctive worldview recognize how each learner is holy. This is why students who access Catholic virtual
learning may learn physically apart from their teacher and from their peers but they are never alone. They
learn in relationship with other Catholic learning community members.

Assessment and evaluation provide excellent opportunities to deepen relationships, learning and
metacognition. As practices essential to the learning cycle, assessment for, as and of learning that occur
throughout Catholic courses reflect a pedagogical stance responding to the dignity of each student. This
stance is structured to stimulate learning and achievement that are as unique as each learner.

This resource serves as an addendum to CVO's Assessment and Evaluation, Catholic Virtual Learning
Resource. With a focus on learning goals, success criteria and rubrics, the content provides theoretical
insights and practical tips to enhance virtual Catholic learning communities. When students and teachers
use assessment-focused language and tools throughout a course, they collaborate on an important
aspect of learning that nurtures creativity, critical thinking and respectful relationships. Activities such as
identifying learning goals and co-creating success criteria reinforce how all learners, across all Catholic
education contexts, are essential contributors to assessment who are accompanied throughout their
entire learning journey.

ASSIDERE - TO SIT BESIDE

How can success criteria and rubrics be meaningfully connected to Catholic education? As tools that
foster student learning and development, success criteria and rubrics provide students with multiple,
ongoing opportunities to engage in conversations that stimulate learning and developing. They are an
essential part of a pedagogical approach integral to Catholic education that encourages students to look
inwardly and outwardly, contributing to discernment, responsibility and application. Integrating
assessment and evaluation practices that create opportunities for students to recognize and achieve to
their greatest potential illustrates how all students are children of God.

Assessment and evaluation are meant to be mutually beneficial processes that actively encourage
students to amplify their voice and choice. In fact, the origin of the word ‘assessment’ comes from the
Latin assidere — to sit beside. As an activity that flows back and forth between teacher and students,
co-creating success criteria and rubrics beautifully corresponds with the democratic process that
assidere suggests.
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HUMAN-CENTRED UNIVERSAL DESIGN FOR LEARNING (UDL)

As Catholic educators, we believe firmly that all students belong, and we can demonstrate this belief through
assessment and evaluation approaches that incorporate Universal Design for Learning. Learning for All, K-12
describes UDL as a “teaching approach that focuses on using teaching strategies or pedagogical materials
designed to meet special needs to enhance learning for all students, regardless of age, skills or situation.”
Universal Design therefore provides accessible learning to the full range of students. As a human-centred
process, it starts by understanding the motivators and needs of an education community by infusing creativity,
collaboration, empathy and divergent thinking skills into the environment in which that process lives.

The broad learning principles of UDL include:
+ Equitable use

» Appropriately designed space

* Flexibility

+ Simplicity

« Safety

« Different modes of perception

“The witness of Catholic educational institutions shows on their part a great
responsiveness to the diversity of socio-cultural situations and readiness to
adopt new teaching methods, while remaining faithful to their own identity.”
— The Identity of the Catholic School for a Culture of Dialogue, §18

CATHOLIC COMMUNITY OF INQUIRY (CCOI)

Engaged in holistic learning that engages the mind, body and soul, Catholic learning communities form a
Catholic Community of Inquiry (CCOI), with a Catholic Spiritual Presence that transforms all aspects of
pedagogy. The Catholic Community of Inquiry framework outlines a process for establishing meaningful
learning experiences through three distinct elements that relate beautifully to assessment and evaluation.
Each Presence in a CCOI — Catholic Spiritual Presence, Social Presence, Teaching Presence and
Cognitive Presence — is complementary and culminates in a collaborative Catholic learning community
that collectively achieves common goals. When lifelong, discerning learners receive multiple
opportunities to apply and demonstrate their learning throughout a course, they are more likely to benefit
from learning and more successfully apply that learning in a range of contexts.
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CATHOLIC COMMUNITY OF INQUIRY FRAMEWORK
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Image inspired by
Matbury, used under CC BY-SA 3.0.
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And let us consider how we may spur one another on toward love and
good deeds, not giving up meeting together, as some are in the habit

of doing, but encouraging one another—and all the more as you see
the Day approaching. (Hebrews 10:24-25)

Each Catholic Community of Inquiry Presence contributes to assessment and evaluation practices that
honour students.

Catholic Presence

 Each Catholic learning community member is uniquely respected as one of God's creation.

 Our Catholic worldview, Catholic traditions and Catholic teachings guide engagement,
discourse, interaction, learning and climate.

* Interactions illustrate a relational relationship that strives to achieve the common good.

Social Presence
00 ) * Studentsengage with their peers in meaningful ways about assessment and evaluation

practices and share perspectives with their teacher.

« Effective and ongoing communication are grounded in a safe and positive learning
environment.

« The Catholic learning community encourages talking about assessment and evaluation
through questioning and making suggestions.

+ Students become increasingly familiar and comfortable with applying the language of
assessment and evaluation.

* Students are motivated to ask questions, share ideas and offer feedback respectfully and
productively.

Teaching Presence
+ Co-creating success criteria and rubrics honours students’ learning experiences and
perspectives and amplifies student voice and choice.

« Teachers give and receive timely information and feedback throughout the course, engaging
with students on a regular basis.

+ Student progress is emphasized and valued.

« Students are provided with ongoing, multiple opportunities to confirm their understandings.

& Cognitive Presence
{C)}' « Assessment and evaluation are framed as ongoing thinking processes that enhance learning.
+ Clear expectations are provided at the start of learning that grounds students in success.
« Activities are collaborative, reflective and involve the consideration of different perspectives.
* Active reflection and self-assessment are encouraged throughout learning.
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“Feedback is not advice, praise, or evaluation. Feedback is

information about how we are doing in our efforts to reach a goal.”i

— Grant Wiggins

ASSESSMENT FOR AND AS LEARNING

Motivating Learners Through Ongoing Effective Feedback

Growing Success affirms that “The primary purpose of assessment is to improve student learning.”"
Assessment for learning and assessment as learning are essential to this improvement: teachers provide
students with frequent and continuous descriptive feedback through assessment for learning and help
students identify, think about and strive for individualized goals through assessment as learning. While

assessment of learning provides students with an evaluation, or grades, it's assessment for and as learning
that inspires students to aim for and reach established goals.

Effective feedback occurs during the learning,
while there is still time to act on it.""
—Jan Chappuis

“Feedback is most effective when students do not have
proficiency or mastery and thus it thrives when there is
error or incomplete knowing and understanding.”"

— John Hattie
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7 THINGS TO REMEMBER ABOUT EDUCATIONAL FEEDBACK

Retrieved from: www.elearninginfographics.com/educa‘rional-feedback-infographic

Takeaways

Things to Remember
About Feedback

Feedback The feedback students

is not advice, give teachers can be more

praise, or evalu- powerful than the feedback
ation. Feedback is teachers give students.

information about Cris Tovani, p. 48

how we are doing
in our efforts to
reach a goal.

- When we give a grade as part of
Grant Wiggins, p. 10

» K

our feedback, students routinely Student
udents

read only as far as the grade. .
u : need to know their

Peter Johnston, p. 64 .
learning target—

the specific skill
they're supposed
to learn— or else

“feedback” is just
Most of the feedback

that students receive about their

someone telling

Effective feedback
them what to do.

occurs during the learning,

classroom work is from other stu-
while there is still time Susan Brookhart p. 24
_ dents—and much of that feedback
toactonit. Jan Chappuis, p. 36

is wrong. John Hattie, p. 18

Source: The collective wisdom of authors published in the September 2012 issue of Educational Leadership: “Feedback for
Learning.” (Volume 70, Issue 1).
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“Catholic schools are places where children and young people may find
solid and enduring values to give hope, meaning and purpose to life
through an authentic relationship with Jesus Christ. This relationship, and

the certain knowledge of God's unwavering love for us, provides a firm

place to stand in shifting times.” — Renewing the Promise

STEP 1: STARTING WITH THE END IN MIND THROUGH LEARNING GOALS

Cognitive research suggests that gaining skills and experiencing success motivates learners." Responsive,
meaningful and collaborative assessment and evaluation practices contribute to this motivation. So, when
students are empowered to contribute to decisions around what work at different degrees of success
looks like, their learning and their active participation increases. Learning goals and co-constructing
success criteria touch upon other areas of learning, including social emotional skills and the transferrable
skills outlined in the Ontario Catholic School Graduate Expectations.

Growing Success defines learning goals as:

“Brief statements that describe for a student what he or she should know and be able to do by the end of
a period of instruction (e.g., a lesson, series of lessons, or subtasks). The goals represent subsets or
clusters of knowledge and skills the student must master to successfully achieve the overall curriculum
expectations.”!

Growing Success states the following regarding developing learning goals:

“Assessment For learning and As learning requires that students and teachers share a common
understanding of what is being learned. Learning goals clearly identify what students are expected to
know and be able to do, in language that students can readily understand. Teachers develop learning
goals based on the curriculum expectations and share them with students at or near the beginning of a
cycle of learning. Teachers and students come to a common understanding of the learning goals through
discussion and clarification during instruction.” i

Effective learning goals are connected to curriculum expectations,
* are connected to curriculum expectations.

* answer the question, “Where am | going?”

* describe what students are expected to learn.

* give a clear sense of where students are headed in their learning.
« develop self-assessment skills.

How to develop effective learning goals are connected to curriculum expectations,

« identify the overall and specific expectations that will be addressed.

« use student-friendly, grade-appropriate and meaningful language from the student’s perspective: “I/We
can...”; "I/We will be able to...” “I/We are learning to...”

* use verbs that are specific and observable: identify, analyze, use, describe, explain, prove, convince.

+ describe in a concise statement what students will know and be able to do by the end of the learning.

« ensure the goal connects to the identified curriculum expectations in the form of a big idea.
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STEP 2: USE THE LEARNING GOALS TO CO-CONSTRUCT SUCCESS CRITERIA

As part of the formative assessment process, co-constructing success criteria with students follows a
backward planning model: when students have input in identifying what success looks like, they can take
the steps needed to meet with success, such as identifying learning goals. When learning occurs online,
success criteria can be co-created at the beginning of a unit for a consolidating task that brings together
learning for the particular unit or for a course-end consolidating task.

Growing Success defines success criteria as:

“Standards or specific descriptions of successful attainment of learning goals developed by teachers on
the basis of criteria in the achievement chart, and discussed and agreed upon in collaboration with
students, that are used to determine to what degree a learning goal has been achieved. Criteria describe
what success ‘looks like,” and allow the teacher and student to gather information about the quality of
student learning.”

Growing Success states the following regarding developing success criteria:

“Success criteria describe in specific terms what successful attainment of the learning goals looks like.
When planning assessment and instruction, teachers, guided by the achievement chart for the particular
subject or discipline (see Chapter 3), identify the criteria they will use to assess students’ learning, as well
as what evidence of learning students will provide to demonstrate their knowledge and skills. The success
criteria are used to develop an assessment tool, such as a checklist, a rubric, or an exit card (i.e., a
student’s self-assessment of learning).”

Co-constructing can begin incrementally, with the teacher gradually releasing control over criteria
development to students. If the language of assessment, including success criteria, is used frequently
throughout a course and students receive multiple opportunities to use and apply it, they will become
increasingly comfortable with it and recognize its relevance to their learning and achievement. Students
are required to become familiar with all kinds of terminology and phrases during their education, so why
not include the language of assessment as well?

Effective success criteria:
* answer the question, “What do | have to do to get there?”

¢ communicate standards or rules students use to make judgements about the quality of a
performance.

« are developed collaboratively with students, through brainstorming, for example.
* are specific, clear and observeable.

« use student-friendly, grade-appropriate and meaningful language from the student’s perspective:
“I know | am successful when | can...”

* can be revised.

« are clarified through examples, exemplars.

* give the teacher and student feedback about learning.

* help teachers and students monitor progress and make decisions about next steps in teaching
and learning.

* can be provided in different forms: checklist, chart, rubric.

Learning Goal: Success Criteria:
We/l am

learning to...

Ministry of Education

| will know | am
successful when | can...
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STEP 3: PROVIDE AND/OR CO-CREATE RUBRICS CONNECTED TO THE LEARNING
GOALS AND SUCCESS CRITERIA

Rubrics can include analytic, holistic, single-point. Examples of each rubric type are provided on
Appendix 3.

Approaches:

[ Share a completed rubric: For a lower-stakes task early in the process, a completed rubric serves as a
good introduction to co-creation.

[ Share a partially completed rubric: The rubric can include the highest and lowest achievement levels,
and students can enter achievement descriptors into the blank/remaining areas.

Guidelines for unpacking or dissecting a rubric with each approach:

* Share the rubric with students and ensure they have a general understanding of its purpose and
how it is organized, with a focus on headings, such as category divisions, levels of achievement.

+ Allow small groups of students to discuss the differences between different categories and levels,
making note of the differences with a highlighting tool.

» Focus on different elements individually. For example, highlight verbs such as “demonstrates”,
“uses”, "applies” in one colour, and then highlight qualifiers such as “little”, “some”,
“considerable” with a different colour

« Embed discussion time on the different elements, to ensure students recognize differences and
understand the purpose of the differences.

+ Once students seem to be developing an understanding of the language in the rubric, individual or
groups of students can create a mind map of what success looks like to them, using their own
language while incorporating rubric language where possible.

« The mind map can be saved in a portfolio and consulted after the teacher has evaluated student
work, as part of a self-assessment and/or student reflection activity, to compare differences.

+ Once students receive their evaluated assignments, they can discuss with a peer and/or the teacher
which aspects of their assignment contributed to a particular achievement and identify changes to
their work that might have resulted in different achievement.

[ Once students have unpacked at least one rubric, they can co-create one in full with the instructor. A
single-point rubric may be a good initial one to co-create.

» Once the rubric is complete, students can go through the highlighting process and discuss, to
confirm understanding.

Other reasons to co-create success criteria and rubrics:
« Models Catholic social teachings such as the common good, dignity of the human person and
solidarity

 Fosters the development, application and achievement of the Ontario Catholic School Graduate
Expectations’ transferrable skills, such as discernment, responsibility, critical thinking

+ Clarifies and solidifies expectations of a given task

+ Creates opportunities for task adjustments and accommodations that may not have been
considered when the task was first developed

« Communicates appreciation of and value for student perspectives

« Promotes equity and inclusivity

« Provides varied opportunities for both formative and summative assessment

+ Prepares students to use teacher feedback to improve task processes and products

With students actively involved in identifying skills, performance levels and descriptors, they will develop a

better understanding of the task and how to achieve at the desired level.
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“Accept one another, then, just as Christ accepted you, in order to

bring praise to God.” - (Romans 15:7)

RUBRIC OPTIONS

Analytic rubric:

* Gives specific feedback through individualized descriptions of each performance level; each skill
category is scored for the student.

 Performance levels are provided numerically (grade, level, percentage) and may also be accompanied
by words (Beginning/Emerging/Not yet meeting expectations through to Exemplary/Proficient/Exceeds
expectations).

Holistic rubric:

* Gives general feedback through broad descriptions of each performance level; one holistic score is
provided to the student.

 Performance levels are provided numerically or in words.

 Best used intermittently to alternate with analytic rubrics or when a teacher can also provide specific
feedback, either through a conversation or added comments that communicate strengths and
challenges.

Single-point rubric:

* Gives feedback through a greater focus on criteria and feedback.

 Can be structured for achievement feedback or criteria feedback, including strengths and areas
for improvement.

« Encourages reflection and self-awareness.

* Best used to provide individualized, specific performance feedback.

CLOSING THOUGHTS

Assessment and evaluation are most transformational when they are iterative, collaborative and
meaningful to students. Through a Catholic Community of Inquiry approach that provides multiple,
ongoing opportunities to be involved in assessment, teachers will inspire learners to be self-aware,
critical thinkers who are empowered to engage in a supportive Catholic learning community across
learning platforms. With an increased ability to demonstrate components of their Catholic worldview,
such as Catholic social teachings and the Ontario Catholic School Graduate expectations, and with
opportunities to take risks in a safe environment, students will develop further in their faith and gain
confidence. When assessments are dynamic, communal and social, contributing to the common
good, everyone is transformed.
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APPENDIX 1 - FROM LEARNING GOALS TO SUCCESS CRITERIA

CVO Course Examples: CGR4M — The Environment and Resource Management:

Overall curriculum expectations:

A.1 use the geographic inquiry process and the concepts of geographic thinking when investigating
issues related to the environment and the management of natural resources

B.3 analyse relationships between the spheres of the earth and the characteristics of ecosystems

v Learning Goals v Success Criteria
e pre |I'!‘|'!-"1"'-F-"|‘;I a I vl kmoiy [ am BAocesstil wihen | can
¢ undersiand how Earh's spheres are orgamnzed S0 s dentdy the hwdrosphere, aimosphere and
thal v can analyze how (h splenes slersct and hasphene and expkain how they meract 1o
how they suppo lile on Earth form the biosphene
= denity hiow anafgy 15 ransafermed Batwaan
e sphernes

= Analyre an image and idently (he misrachon
of Earth's spheres and communicale the
resulls ol my I'l‘ll.1||'rg.'|=

Overall curriculum expectations:

A.1 use the geographic inquiry process and the concepts of geographic thinking when investigating
issues related to the environment and the management of natural resources

A.2 apply in everyday contexts skills, including spatial skills, developed through geographical
investigation

B.1 assess various strategies used for protecting natural spaces and species, locally, nationally, and
globally

B.2 assess impacts of human population settlement on natural spaces and species

C.2 analyse impacts of resource development on the natural and human environment, and assess ways of
managing resource development sustainably

* Leaming Goals w» Success Criteria
We gre .'-rmrlng 1] | ol know | am suocessiud when | can
o ENAMINg 3nd CHNGOZE Siralegues fol o CHEdbE @ protectsd Space i 3 real
resahing Emananmental and natuwral locaton that takes mlo sccounl Earfh's
TESOWNCE Managemenl Ssues Sphelfes and eCosSysiems
s Assess the anvronmental impacis * COMmUrCahe Lsng spanal e rll'll:ﬂ-}g:ﬁ
Tesumng from balanc ng he neads and = CTeate and analyZze a 1ood wel 1or my
wanis of all members of a COmimanety profecied space thal helps me o predict

acological changs in my prolactad
space

s Select 3 relevant pudence for my
proposal

s @fectvely communicate my proposal 1o
ks and perdusds my seleciad

audvenCe [0 prolect my space
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APPENDIX 2 - COURSE SPECIFIC SAMPLE ANALYTIC RUBRICS

Analytic rubric from CVO course CGR4M - The Environment and Resource Management

Course: CGR4M Catholic Version: The Environment and Resource Management, Grade
12,College/University Preparation (2018)

Knowledge and

Level 1

Level 2

Level 3

Level 4

Understanding

Describes the
complete life-cycle of
a consumer product.

Thinking

Interprets and
evaluates the
environmental impact
of a consumer
product by applying
criteria from a self-
designed rubric.

Communication

Communicates both
research and one's

own ideas.

Application

Develops and
proposes ideas to
positively affect the
sustainability of a
consumer product.

Demonstrates a
limited understanding
of the life-cycle of a
consumer product
(resources involved,
extraction process,
etc.)

Level 1

Interprets and
evaluates criteria from
self-designed rubric to
the environmental
impact of a consumer
product with a limited
degree of
effectiveness.

Level 1

Communicates
research and ideas in
podcast/video format
with a limited degree
of effectiveness.

Level 1

Presents ideas which
positively affect the
sustainability of a
consumer product
with limited
effectiveness.

Demonstrates some
understanding of the
life-cycle of a
consumer product
(resources involved,
extraction process,
etc.)

Level 2

Interprets and
evaluates criteria from
self-designed rubric to
the environmental
impact of a consumer
product with some
degree of
effectiveness.

Level 2

Communicates
research and ideas in
podcast/video format
with some degree of
effectiveness.

Level 2

Presents ideas which
positively affect the
sustainability of a
consumer product in a
somewhat effective

manner.

Demonstrates a
considerable
understanding of the
life-cycle of a consumer
product (resources
involved, extraction
process, etc.)

Level 3

Interprets and
evaluates criteria from
self-designed rubric to
the environmental
impact of a consumer
product with a
considerable degree
of effectiveness.

Level 3

Communicates
research and ideas in
podcast/video format
demonstrating a
considerable degree of
effectiveness.

Level 3

Presents ideas which
positively affect the
sustainability of a
consumer product in a
considerably effective

manner.

Demonstrates a
considerable
understanding of the
life-cycle of a consumer
product (resources
involved, extraction
process, etc.)

Level 4

Interprets and
evaluates criteria from
self-designed rubric to
the environmental
impact of a consumer
product with a high
degree of
effectiveness.

Level 4

Communicates
research and ideas in
podcast/video format
demonstrating a high
degree of
effectiveness.

Level 4

Presents ideas which
positively affect the
sustainability of a
consumer product in a
highly effective and/or

practical manner.
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APPENDIX 2 - COURSE SPECIFIC ANALYTIC RUBRICS CONTINUED
Analytic rubric from CVO course EMS30 - Media Studies
Course: EMS30 Catholic Version: English, Media Studies, Grade 11, Open (2018)

Knowledge and

Level 1

Level 2

Level 3

Level 4

Understanding

Knowledge and
understanding of key

media concepts

Thinking

Critical thinking
about key media
concepts, as
evidenced in their
ideas and reflections
and/or their
responses to others'
ideas and work.

Communication

Students' ability to
communicate their
thoughts effectively
(e.g., spelling,
grammar, mechanics,
paragraph structure)
and/or clearly and
respectfully (in the
case of audio or
video reflections, and
discussions).

Application

Students' ability to
apply their
knowledge and
understanding to
their own lives,
society, others'
responses, scripture,
Digital Citizenship,
Catholic Social
Teachings, etc.

Demonstrates limited
knowledge and
understanding of key
media concepts.

Level 1

Demonstrates critical
thinking about key
media concepts, as
evidenced in their
ideas and reflections
and/or their responses
to others' ideas and
work, with limited
effectiveness.

Level 1

Communicates
thoughts in writing
(e.g., spelling,
grammar, mechanics,
paragraph structure)
and/or in speaking (in
the case of audio or
video reflections, and
discussions) with
limited effectiveness.

Level 1

Applies knowledge
and understanding to
such things as their
own life, society,
others' responses,
scripture, digital
citizenship, and
Catholic Social
Teachings with limited
effectiveness.

Demonstrates some
knowledge and
understanding of key
media concepts.

Level 2

Demonstrates critical
thinking about key
media concepts, as
evidenced in their
ideas and reflections
and/or their responses
to others' ideas and
work, with some
effectiveness.

Level 2

Communicates
thoughts in writing
(e.g., spelling,
grammar, mechanics,
paragraph structure)
and/or in speaking (in
the case of audio or
video reflections, and
discussions) with some
effectiveness.

Level 2

Applies knowledge
and understanding to
such things as their
own life, society,
others' responses,
scripture, digital
citizenship, and
Catholic Social
Teachings with some
effectiveness.

Demonstrates
considerable
knowledge and
understanding of key

media concepts.

Level 3

Demonstrates critical
thinking about key
media concepts, as
evidenced in their ideas
and reflections and/or
their responses to
others' ideas and work,
with considerable
effectiveness.

Level 3

Communicates
thoughts in writing
(e.g., spelling,
grammar, mechanics,
paragraph structure)
and/or in speaking (in
the case of audio or
video reflections, and
discussions) with
considerable
effectiveness.

Level 3

Applies knowledge and
understanding to such
things as their own life,
society, others'
responses, scripture,
digital citizenship, and
Catholic Social
Teachings with
considerable
effectiveness.

Demonstrates a
thorough knowledge
and understanding of
key media concepts.

Level 4

Demonstrates critical
thinking about key
media concepts, as
evidenced in their ideas
and reflections and/or
their responses to
others' ideas and work,
with a high degree of
effectiveness.

Level 4

Communicates
thoughts in writing
(e.g., spelling,
grammar, mechanics,
paragraph structure)
and/or in speaking (in
the case of audio or
video reflections, and
discussions) with a high
degree of
effectiveness.

Level 4

Applies knowledge and
understanding to such
things as their own life,
society, others'
responses, scripture,
digital citizenship, and
Catholic Social
Teachings with a high
degree of
effectiveness.
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APPENDIX 3 - MORE RUBRICS SAMPLES

Assessment of learning: Holistic rubric example for CVO course CGG30 - Travel and Tourism: A
Geographic Perspective

Result/Grade/Score Description

Level 1 Tourist activity descriptions attempt to contribute meaning to overall
message while lacking geographical terms and pros and cons of tourism.
|deas apply concepts of geographic thinking without evidence.

Level 2 Tourist activity descriptions mostly contribute meaning to overall message
using geographical terms and pros and cons of tourism. Ideas apply a
concept of geographic thinking with evidence.

Level 3 Tourist activity descriptions contribute meaning to overall message using
geographical terms and several pros and cons of tourism. Ideas apply
concepts of geographic thinking with supporting evidence.

Level 4 Tourist activity descriptions contribute meaning to overall message using
appropriate geographical terms and meaningful pros and cons of tourism.
|deas apply all concepts of geographic thinking with insightful supporting
evidence.

Assessment as and for learning: Single-point rubric (achievement) example for EMS30 - Discussion and
Reflection

Criteria Achievement Feedback

Criterion: Understands ~ Approaching level 4 All key media concepts seem understood in project
key media concepts draft. Opportunity for learning of additional
concepts to expand knowledge further.

Criterion: Evidence of ~ Approaching level 3 Ciritical thinking is provided in support of own

critical thinking in ideas. Initial responses to peer work could provide
ideas, reflections, more evidence of critical thinking.

responses

Criterion: Approaching level 2 Inconsistent evidence of communication is present.
Communication of Communication is sometimes vague and lacking in
thoughts examples.

Criterion: Knowledge  Approaching level 1 Application to greater variety of contexts, especially
and understanding less familiar contexts. Knowledge and

applied to other understanding are limited to an immediate context.
contexts including

personal, societal,

Digital citizenship,

Catholic Social

Teachings
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APPENDIX 3 - MORE RUBRICS SAMPLES

Assessment of learning: Holistic rubric example for CVO course CGG30 - Travel and Tourism: A
Geographic Perspective

Areas for Improvement  Criteria Areas that Exceed Standards
to Meet Standards

Criterion: All key media concepts are understood.
Understands key
media concepts

Responses to peer Criterion: Evidence  Ciritical thinking is provided in support of own
work could provide of critical thinking in  ideas.

more evidence of ideas, reflections,

critical thinking. responses

Communication is Criterion: Evidence of communication is present.
sometimes vague and ~ Communication of

lacking in examples. thoughts

Knowledge and Criterion: Application to greater variety of contexts, especially
understanding are Knowledge and less familiar contexts.

limited to an understanding

immediate context. applied to other

contexts including
personal, societal,
Digital citizenship,
Catholic Social
Teachings
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APPENDIX 3 - MORE RUBRICS SAMPLES

Analytic rubric — Category sections

Category

Knowledge and Understanding

Criterion

Criterion

Criterion

Thinking

Criterion

Criterion

Criterion

Grade or Level
Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Communication

Criterion

Criterion

Criterion

Application

Criterion

Criterion

Criterion
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Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level
Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level
Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level
Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Result/Score



APPENDIX 4 - RUBRICS TEMPLATES CONTINUED

Analytic rubric

Category

Knowledge and Understanding

Criterion

Criterion

Criterion

Thinking

Criterion

Criterion

Criterion

Grade or Level

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Communication

Criterion

Criterion

Criterion

Application

Criterion

Criterion

Criterion

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Grade or Level

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Description of
performance

Result/Score
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APPENDIX 4 - RUBRICS TEMPLATES CONTINUED

Holistic rubric template

Result/Grade/Score Description

Criterion description
Criterion description
Criterion description

Criterion description

Single-point rubric template - achievement

Criteria Achievement Feedback

Criterion description Grade (Percentage/  Strengths, challenges, next steps
level/points)

Criterion description Grade (Percentage/  Strengths, challenges, next steps
level/points)

Criterion description Grade (Percentage/  Strengths, challenges, next steps
level/points)

Single-point rubric template — achievement columns

Criteria 1 2 3 4 Feedback
Criteria descriptions. Explanation of rating/level/grade, suggestions for
Student work is rated v improvement or for suggestions for added
with one of the four enhancements.
numbers in the middle
columns.
v
v
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APPENDIX 4 - RUBRICS TEMPLATES CONTINUED

Single-point rubric template - criteria

Areas for Improvement Criteria Areas that Exceed Standards
to Meet Standards

Standard of
performance

Standard of
performance

Standard of
performance

Standard of
performance

“We know that all things work for good
for those who love God, who are called
according to His purpose.”
(Romans 8:28)
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“Hold your eyes on God and leave the doing to Him. That is all the doing

you have to worry about.” — St. Jane Frances de Chantal

ENDNOTES
' Learning for All, 66.

2 Growing Success, 28.

3 Educational Leadership, 96.
4 lbid.

> Hattie, 27.

¢ WNCP Rethinking, 7
Growing Success, 148.

¢ Ibid, 33.
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